Promoting sustainable professional futures for law graduates through curriculum renewal in legal education: a final year experience (FYE2) by Kift, Sally et al.
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
QUT Digital Repository:  
http://eprints.qut.edu.au/ 
Kift, Sally M. and Field, Rachael M. and Wells, Ian B. (2008) Promoting sustainable 
professional futures for law graduates through curriculum renewal in legal 
education : a final year experience (FYE2). eLaw Journal, 15(2). pp. 145-158. 
Full text not available from this repository. 
 
     © Copyright 2008 Murdoch University School of Law 
Curriculum Renewal in Legal Education: A Final Year Experience (FYE2) 
  1
Promoting Sustainable Professional Futures for Law Graduates 
Through Curriculum Renewal in Legal Education: A Final Year 
Experience (FYE2)  
 
 
Abstract 
 
This paper argues that curriculum renewal in legal education requires a focus on the 
final year.  First, the paper argues a rationale for greater attention on the final year 
curriculum in law.  Second, we suggest that ‘capstone’ units might be used as a first step 
in working towards significant curriculum renewal and an integrated final year 
experience program. We explore in a preliminary way the key learning and teaching 
objectives of capstone units, objectives that also provide a framework for the 
development of a possible holistic final year experience program.  We also sketch out 
some of the critical theoretical learning and teaching foundations to such a program.  
Although the focus of the paper is on legal education, the observations made, and ideas 
presented, are offered with the intention that they will have potential for cross-
disciplinary applications.  
 
 
1. Introduction 
 
Currently, in the Law School of the Queensland University of Technology (QUT), the 
authors are engaged in a project which is striving to create a coherent, whole-of-program 
curriculum design from first to last year, with a particular focus on the final year.  The 
project will enhance and build upon our students’ quality first year experience (FYE) by 
being intentional and explicit about connections and synergies with that experience in the 
final year.  In working towards greater student success, retention and satisfaction overall, 
the project will specifically support student engagement and motivation in the final year 
by providing students with a concrete sense of course progression and completion.   
 
The Final Year Experience Project at QUT’s Law School came about as a result of the 
School’s recent curriculum review process, through which a concern emerged in the 
School that the structure and delivery of the final year of the curriculum was, unlike the 
integrated and sophisticated first year experience, relatively disjointed.  By disjointed we 
mean that students undertake core and eclectic elective subjects, which generally are not 
integrated in any coherent, or theoretically-grounded way.  This contrasts starkly with the 
design of the first year curriculum in which the School has worked to achieve coherence 
and integration, based on deep and thorough pedagogy.  A concern also emerged in 
relation to the fact that in the final year of law at QUT, we currently do not provide an 
explicit process through which we ‘bring together’ students’ fragmented knowledge.  Nor 
do we create an opportunity for students to experience a culminating event in which they 
can clearly see how their skills bases have been consolidated over the progression of their 
degree, and link with the requirements of the profession into which they are emerging.   
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The authors conceived of the Final Year Experience Project because we wanted to enable 
the School to better capitalise on the significant opportunity that exists in the final year to 
offer students a clear sense of the ‘big-picture’ of their accumulated learning, and to 
‘close the loop’ on their experience of tertiary legal education.  Our intention is also to 
use the project to ensure that the considerable and significant work that has been achieved 
in developing an engaging and targeted FYE in Law at QUT will better permeate our 
approaches to general curriculum design, and particularly our approaches to curriculum 
design in the final year.  In order to achieve this we will explicitly use what is known 
about good practice in relation to the FYE, and the pedagogical principles that have been 
developed there, to begin the process of identifying the features of a successful final year 
experience (Kift, 2003 and 2005).  We advocate for this approach because final year 
students “face a transition just as compelling as the one that brings them from high school 
[and elsewhere] to (university)” (Unknown, 2006, 2).  The promise of this project is, we 
believe, far from limited to our own Law School, but rather can be said to have relevance 
to and application across Australian legal education, and even more broadly still, across 
the tertiary sector at large. 
 
In this paper we argue that effective curriculum renewal in legal education requires a 
focus on the final year experience.  First, we map out the rationale for this assertion. 
Second, we suggest that ‘capstone’ units might be used as a first step in working towards 
more significant curriculum reform for the final year.  We explore in a preliminary way 
the key learning and teaching objectives of capstone units, objectives that also provide a 
framework for the development of a possible holistic final year experience. We also 
briefly sketch out the key theoretical foundations that will inform design approaches for a 
coherent final year experience for Australian tertiary education, and particularly for legal 
education.  
 
Our argument throughout the paper is premised on acceptance of the fact that it is our 
responsibility, as tertiary educators, to design modern curricula that facilitate the many 
learning transitions that students encounter over the course of their degree programs.  
Whilst some transitions are not as major as others, all require careful management and 
explicit negotiation.  Recognition of this is critical to enabling our students to experience 
a positive and successful learning journey.  Although the focus of the paper is on legal 
education, the observations made, and ideas presented, are offered with the intention that 
they will have potential for cross-disciplinary applications. 
 
2.  A Rationale for a Final Year Experience in Law 
 
Efforts to effect holistic curriculum renewal that develops student learning to culminate 
in an effective final year experience occur in the context of the many challenges facing 
contemporary higher education at large. Issues that will impact on our curriculum 
renewal project for the final year experience include, for example, the massification of 
higher education, changing patterns of student engagement, the diversity of the student 
cohort, and increased expectations on staff around the professionalism of learning and 
teaching. Other relevant issues relate to increasing sectoral competition and 
differentiation, the demands of globalisation, the transformative influence of ICTs, and 
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agitation around quality assurance and accountability measures.  At the program design 
level, demands are made of modern curricula to attend to a growing number of 
imperatives: for example, designing for learning outcomes around graduate attributes, 
harnessing blended learning environments, embracing flexible delivery, enacting student-
focussed learning, embedding more reflexive professional and ethical dispositions, and 
assuring the validity and reliability of assessment practices. Tertiary educators are also 
being called upon to facilitate learning and teaching for a diverse range of curriculum 
perspectives, including Indigenisation, internationalisation, and work-integrated learning. 
In this environment, it is critical that curriculum design attention is focussed on holistic, 
whole-of-program approaches (Kift, 2003 and 2005). 
 
This environmental context makes it clear that modern tertiary curriculum reform and 
renewal must move away from the current ad hoc and reactive approaches that produce 
curricula that are overloaded, fragmented and lacking in cohesion (McInnis, 2001).  More 
sophisticated curriculum design and management is required, and the curriculum should 
be used as a key organizing device as universities shape the future of “the effective 
undergraduate experience” (McInnis, 2001, 9).  
 
With this context in mind, our position is that curriculum renewal is required for the final 
year. In part this renewal can be seen as increasingly urgent because of the excellent work 
that has been done with the first year curriculum (Kift, 2004).  First year students are 
generally, and (for our purposes specifically) in law, now often the target of significant 
pedagogical attention and support. And yet, “four or five years later, the same students 
typically receive minimal attention” (Shea, 1998-99). Indeed, whilst there is an 
abundance of literature concerning the transition into university and the ‘first year 
experience’, the period of transition from university to the profession and the ‘capstone 
experience’ has received comparatively little attention from universities and researchers 
(Gardener, 1999, 7; Jervis & Hartely, 2005, 314). It can be said, therefore, that 
universities generally are currently failing to endow students with suitable ‘capstone 
intellectual experiences’; and according to Gardener, final year students are being ignored 
and neglected, despite the fact that, like first year students, they have unique needs 
(Gardener,1999, 5). 
 
What then are some of the special circumstances relating to final year students that justify 
curriculum renewal in the final year of university education? Gardener identifies four 
major factors that highlight the need for universities generally (and we argue law schools 
in particular) to focus resources on developing an effective final year experience 
(Gardener et al, 1998, 4-7). These major factors include: 
 
High Expectations of Final Year Students (Gardener et al, 1998, 5): By the time students 
reach their final year of study they have invested significant time, energy and financial 
resources in their degree outcomes. Their future expectations are high, nurtured by 
extensive FYE programs and by enhanced teaching and learning support and delivery 
practices. They have good reason to expect support and guidance from us (academic and 
professional staff alike) as our final contribution to the success of their learning journey.  
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Special Needs of Students in Transition (Gardener et al, 1998, 5): Students in their final 
year also face significant transition issues which are just as challenging as those facing 
first year students entering the tertiary environment (Jervis & Hartley, 2005, 314). Like 
first year students, they are again juggling many competing priorities: they must maintain 
their progress to graduation, make decisions on their future options and compete with 
their fellow students (friends and now competitors) for positions in their chosen 
profession.  
 
In legal education in particular, there is growing evidence that Law School may need to 
take responsibility for assisting its students to be better prepared for the risk, rigours and 
pressures of legal practice, particularly in terms of their self-efficacy, practice and coping 
skills (Sullivan et al, 2007; Stuckey et al, 2007). Law students, lawyers and judges have 
criticised legal educators for this deficiency in legal education (Strachan, 1989, 523). 
Final year students are particularly concerned about their abilities and competence, and 
feel ill-prepared to adapt to life post-university (Shea, 1998-99).  Their fears are affirmed 
by assessments that students are not graduating from university with the knowledge, 
skills and attitudes necessary to handle the competitive legal profession or its demanding 
employers (Black & Wirtz, 1997, Kift, 2003 and 2005). In our view, a more 
comprehensive and integrated approach to law’s final year experience provides a viable 
and valid answer to those who argue that law schools must take up their responsibility 
(and moral obligation) to provide law students with an education that develops skills in 
readiness for professional life (Dunlap, 2005).  
 
The Final Year is Our Last Opportunity with Students (Gardener et al, 1998, 6): The final 
year is our last opportunity to ensure students leave with the knowledge, skills and 
attitudes they will require to meet the growing demands of professional practice and that 
they are fully cognisant of the extent of their learning acquisition in this regard. Now is 
the time to again work closely with our students (as we did in first year) and help them 
negotiate their entry into a newly bewildering world and identity (for which we have been 
preparing them, though the reality and immediacy of which may only now be dawning). 
 
Focusing on Our Future Alumni (Gardener et al, 1998, 6):  The role of alumni in 
universities is increasingly important, particularly in law schools. At a time when 
universities are competing to be the first choice for prospective students, alumni have the 
potential to promote the university and increase enrolments – a further synergistic closing 
of the experience loop: “Graduating seniors are the school's ambassadors to employers, 
the general public, and potential future students” (Shea, 1998-99). Alumni can also be a 
significant source of funding through donations, scholarships and sponsorships. For 
Australian Law schools, and for QUT in particular with its “real world labeling”, alumni 
also represent an effective entrée to the profession to assist in the development of clinical 
programs and placements, and to provide involvement in assessment activities. 
 
This brief rationale evidences significant reasons for working towards effective 
curriculum renewal in the final year. And yet our 2008 audit of current practice in 
Australia in relation to the existence of capstone units and/or programs confirms that 
Australian law schools are failing to bookend their efforts in first year program 
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innovation with an effective final year experience. Our general audit indicates that of the 
forty-five (45) institutions of higher education in Australia (these are the institutions that 
are eligible for grant schemes offered by the Carrick Institute, not just universities), only 
nineteen (19) have implemented some form of ‘capstone’ unit or program in any of their 
course offerings. Thus, 58% of the providers of Australian higher education are not 
currently ensuring that final year students benefit from an explicit final year experience. 
Of those universities providing capstone experiences of some sort, only one (1) is within 
the legal discipline.   
 
Clearly, then, the final year experience is currently an ill-established component of all 
curricula, but particularly so in law.  The move for curriculum renewal is therefore well 
justified.  The next sections of the paper explore an approach to developing a final year 
experience that begins with the creation of capstone units and is followed by an 
integrated final year experience program. 
 
 
3. A First Step: Capstone Units in the Final Year Law Curriculum 
 
Currently, most commonly, if tertiary educators make an attempt to meet the needs of 
final year students, it is done through individual ‘capstone units’.  The literature indicates 
that capstone units are being used in disciplines as diverse as business, agriculture, 
engineering, and sociology (Reid & Miller, 1997, 1771).  Clearly, as our audit of current 
practice indicates above, however, there is a gap in terms of the use of explicit capstone 
units in undergraduate law curricula in Australia.  In our view, an important first step in 
achieving final year curriculum renewal that will better meet the educational needs of 
final year law students, involves moving towards inclusion in the final year curriculum of 
pedagogically grounded, specifically designed, capstone units.  In this section we define 
‘capstone unit’ and explore what its objectives might be, as well as explore possible 
theoretical approaches to achieving efficacious learning and teaching in capstone units.  
These objectives and theoretical foundations also provide a possible framework for the 
development of an holistic final year experience program.   
 
3.1 Defining a Capstone Unit 
 
A capstone unit is typically defined as: 
a crowning (unit) or experience coming at the end of a sequence of (units) with 
the specific objective of integrating a body of relatively fragmented knowledge 
into a unified whole. As a rite of passage, this (unit) provides an experience 
through which undergraduate students both look back over their undergraduate 
curriculum in an effort to make sense of that experience, and look forward to a 
life by building on that experience (Durel, 1993, 223). 
 
A capstone unit can also be described as “the culmination of a student’s studies”, a unit 
that is “designed to integrate previously acquired knowledge and skills”, and one that 
promotes holistic thinking, and increases confidence and self-efficacy (Bailey et al, 2007, 
68).  A capstone unit can enrich students’ understanding of their academic discipline, 
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enhance their problem-solving, decision-making, critical thinking and human relations 
skills (Kerka, 2001), and it can introduce students to professional life (Reid & Miller, 
1997, 1772; Kerka, 2001).  Capstone units are, therefore, “a culminating experience in 
which students are expected to integrate, extend, critique, and apply knowledge” gained 
across the course of their degree (Wagenaar, 1993, 209).  In a capstone unit it becomes 
possible for students to “put the pieces together” (Moore, 2005, 2), to apply what they 
know to “new, unusual and integrated project requirements” (Bailey et al, 2007, 66), and 
thus to be able to integrate and synthesise knowledge in a professionally relevant way 
(Jervis and Hartley, 2005, 314).  It follows that capstone units can be used as a tool to 
effect closure on the students’ experience of higher education, and on their degree, as 
well as to ready them for the transition from university to the profession.  
 
3.2 Key Objectives of Capstone Units:  Reflection, Closure and 
Transition 
 
The description of capstone units, above, makes it almost unnecessary to argue any 
further as to the fit and usefulness of such units within a whole of program curriculum 
design.  The educational importance of capstone units, and the benefits to final year 
students, are, we would suggest, largely self-evident.  Having said that, we explore these 
benefits in more detail, here, by identifying and discussing some key objectives that have 
been identified in relation to capstone units.  These objectives provide the cornerstones 
for building the theoretical foundations that will underlie our project’s developing 
approaches to good practice in the design, delivery and assessment of capstone units.  
 
Capstone units have been said to have the following objectives:  
• to promote the coherence and relevance of studies within a discipline, 
• to promote connections between core units and areas of academic major or 
specialization, 
• to foster integration and synthesis of knowledge, 
• to explicitly and intentionally develop important student skills, competencies, and 
perspectives that are otherwise tacitly or incidentally developed in the degree 
curriculum, and, 
• to improve the career preparation of final year students and their pre-professional 
development; that is, facilitate their transition from the academic to the 
professional world (Unknown, 2006, 1-6). 
 
To these objectives can be added that capstone units facilitate:  
• the development of students’ understanding of the big picture, including ethical 
and social issues related to their discipline, and 
• assist students to make connections between theory and practice (Kerka, 2001). 
 
Rosenberry and Vicker examined the US research on capstone units and identified three 
prominent themes in their objectives (2006, 269-270).  The first identified theme is that 
of integration: which in the context of the final year can be understood as the “pulling 
together of prior learning.”  The second identified theme is that of application: that is, a 
capstone unit should help students apply what they have learned, and in particular should 
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facilitate students’ abilities to utilise theoretical understandings in real-world situations.  
The third identified theme is transition: Rosenberry and Vicker make the point that 
“when capstone units address career issues, students get a better understanding of the 
relevance of what they have learned and how it can be applied” (2006, 269-270). Other 
common themes in the literature include: “extension of knowledge, opportunities for in-
depth study, reinforcement or extension of basic communication competencies, and 
development of ‘higher-order’ or critical thinking skills” (2006, 269-270).  
 
These themes connect with Heinermann’s (more concise) identification of two objectives 
for capstone units: closure, and exploration/extension (1997, 5). They also connect with 
the objectives articulated by Gardener: integration, reflection, closure and transition 
(Gardener et al, 1998).  For our project, we have drawn on the ideas above to choose an 
articulation of the objectives of a capstone unit (and also more broadly for the final year 
experience overall) as being reflection, closure and transition.  The project will develop 
far fuller descriptions and analyses of these objectives than we can provide here.  
Nevertheless we offer a brief sketch of these three cornerstones as follows: 
 
First, we believe that creating opportunities in the final year for student reflection is an 
essential objective of a capstone unit.  Reflective practice is a fundamental skill of life-
long learners and effective legal professionals, so supporting student development in 
relation to reflection is a vital objective for a capstone unit.  Reflection can also be seen 
to be critical to achieving the two objectives that accompany it, namely effective closure 
and effective transition for students; and it can be used as a significant facilitator of the 
journey for students from closure to transition.  
 
The American Association of Colleges suggests that capstone units are well positioned to 
foster reflection, connectedness, and diversity (Sargent et al, 2003, 3). And as Gardener 
has said: “The consensus is that the most basic need for seniors is for opportunities for 
reflection on the meaning of the (university) experience, integration and closure, and 
holistic support during the transition to post-university life. The senior year experience 
provides [that] vehicle” (1999, 7).  An effective capstone unit must therefore be designed 
to provide space for meaningful reflection on the students’ overall tertiary experience 
(Jervis & Hartley, 2005, 313), as well as reflection on the future potential and 
possibilities of life after university.   
 
Second, in terms of closure, we see it as vital that a capstone unit provides students with a 
fuller sense of completing their degree than is achieved in the current, disjointed 
approach to the final year of law.  Through a capstone unit, students can look back on 
their experience of legal education and consolidate it by capitalizing on opportunities for 
integration.  We want our proposed approach to FYE2 to enable students to “pull together 
all the ideas presented in different (units) and construct some sort of integrated, 
meaningful whole” (Heinemann, 1997, 5).   
 
Third, we consider it crucial that capstone units provide effective assistance to students in 
transitioning out of university (Heinemann, 2005).  Both the sense of closure achieved for 
students, and the use of reflective practice, will set the scene for this more future focused 
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objective that will achieve extension and exploration through facilitating each student’s 
metamorphosis from student to legal professional.    
 
Reflection, closure and transition, then, are the core objectives of our proposed final year 
experience, and capstone units are a significant first step in the necessary curriculum 
renewal that will achieve them. In the section that follows we sketch out our emergent 
thoughts on how a capstone unit might be theoretically grounded.   
  
3.3 Theoretical Foundations for Capstone Units for Law 
 
To guide our initial thinking about how capstone units might be optimally structured, we 
have canvassed five key theoretical foundations that in our view best support the three 
key learning objectives of reflection, closure and transition for the final year experience. 
These foundations include (at this stage of the project’s development in any event): first, 
reflective practice; second, a constructivist approach to Bruner’s ‘spiral curriculum’; 
third, active learning; fourth, experiential learning; and finally, incorporation of 
Laurillard’s conversational framework with a teamwork orientation.  We must be 
necessarily brief here in our presentation of these foundations, however the ongoing work 
of our project will provide fuller enunciations (and perhaps discoveries of alternative 
appropriate theoretical foundations) over time.   
 
First, as reflective practice is critical to supporting students across all three objectives for 
capstone units (reflection, closure and transition) it must be a central theoretical 
foundation for approaches to the design of such units (Schon, 1987).  Reflective practice 
for the purposes of legal education can be defined in terms of a student’s capacity to 
reflect on their own strengths and weaknesses, to learn from constructive criticism and to 
practice critical reflection by monitoring their own work performance and interpersonal 
interactions (QUT, 2001).  As Moon has said: 
Reflection is a form of mental processing – like a form of thinking – that we use to 
fulfil a purpose or to achieve some anticipated outcome. It is applied to relatively 
complicated or unstructured ideas for which there is not an obvious solution and is 
largely based on the further processing of knowledge and understanding and 
possibly emotions that we already possess (1999, 99). 
Second, in our view, Bruner’s concept of the ‘spiral curriculum’ (1960) provides a 
particularly useful conceptual basis on which to explore achieving the objectives of 
reflection, closure and transition in the final year curriculum.  Bruner’s approach involves 
using the notion of a spiral to “revisit previously learnt material and extend it in some 
way” (Bailey et al, 2007, 66).  This approach supports students in achieving an holistic 
sense of their studies, by “enhancing the knowledge and skills they have acquired in 
previous classes” (Sargent et al, 2003, 2).  It also illustrates how the structure of a 
capstone unit must be unique within a degree, in that the focus is on synthesis and 
integration as opposed to new conceptual learning; although as Heinemann insists, there 
might be some introduction of “entirely new theoretical material” to facilitate this (1997, 
4-5).  In order to use the concept of a spiral curriculum effectively a constructivist 
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approach is required which ensures that previous learning is integrated into a whole that 
then creates for students a sense of completeness (Bailey et al, 2007).   
 
Integral to achieving this second foundation is the third foundation of active learning 
(Gibbs, 1982; Ramsden, 2003).  By facilitating particular achievement of the final year 
experience objective of closure, active learning in the context of the spiral curriculum 
provides a possible framework and a strong basis from which transition can also then be 
supported. Reflection too can be weaved effectively into the spiral, and supported 
through active learning approaches. 
 
Fourth, we consider an experiential learning model (that is, one that personally involves 
students in setting their learning goals and engaging in a learning discovery process) to be 
a critical element of structuring a capstone unit to achieve effective reflection, closure 
and transition (Bailey et al, 2007). Experiential learning is an approach that is 
acknowledged as useful in assisting students with bridging the gap between university 
and workplace environments (Crew, 1987, 145-147).  It can create for students a 
contextual framework to their learning that helps them connect theory with the realities of 
practice in the application of that theory.  This framework supports students in making 
strong connections, then, between their academic experiences and their future practice 
within the legal profession (Sargent et al, 2003, 3).  In this way, experiential learning can 
offer a useful vehicle for not only achieving closure and coherence (Rosenberry & 
Vicker, 2006, 268), but for supporting transition. In fact it has been said that a capstone 
unit is “perhaps the best opportunity to provide students with significant experiential 
lessons before they reach the job market” (Jervis & Hartley, 2005, 320).  
 
Finally, in our view, capstone units will best achieve the learning objectives of reflection, 
closure, and transition by using Laurillard’s conversational framework to enhance a team 
work and project orientation to unit design (Laurillard, 2002). The idea of applying 
Laurillard’s conversational framework to the theory of facilitating project-focussed team 
work, is supported by aspects of current practice in capstone units in a variety of 
disciplines.  For example, in a survey of capstone programs within the mass-
communication discipline, 72.9% of respondents used discussion as the key approach to 
learning and teaching (Rosenberry &Vicker, 2006, 273).  Rosenberry and Vicker 
comment that “integration and synthesis” can be achieved using projects, giving a senior 
thesis or extensive research-based assignment by way of example (2006, 270).  Further, 
in the context of the information technology discipline, it has been said that capstone 
units are typically delivered with an emphasis on team work and collaboration (Lynch et 
al, 2004, 432); and in capstone units in business, projects are commonly used to provide 
an authentic experience of the profession the students are about to enter (Bailey et al, 
2007, 66).  
 
4. The Next Step: A Final Year Experience Program (FYE2) 
 
Capstone units may present a positive way forward, but they represent only part of the 
picture. In the same way that it has been recognized that one unit cannot provide students 
in transition to university with a coherent first year experience, so too one capstone unit, 
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however well thought through, cannot provide a comprehensive final year experience to 
students completing their tertiary journey. To be effective, a final year experience 
requires a comprehensive, integrated and holistic approach that is embedded across the 
final year curriculum, that also incorporates extra curricula programs and activities – 
much like the approaches we have adopted in optimal first year curriculum design 
(Gardener et al, 1998).  
 
At this stage, research concerning students’ experiences during their final year in tertiary 
education is limited because the ‘final year experience’ has only relatively recently 
become a subject of consideration by the higher education community (McCoy, 2003).  
Literature does exist on the aims, structure and methodologies of teaching final year or 
capstone units in tertiary education (Cuseo, 1990; Henshied, 2000), and on “related 
concepts such as the purpose of higher education, desired outcomes of the undergraduate 
experience, and student development” (McCoy, 2003, 5). However, this literature comes 
mostly from the U.S.A, and addresses capstone experiences in a general sense, or in the 
context of disciplines other than law. In the U.S.A, for example, the Association of 
American Colleges and the Boyer Commission have recommended that capstone units be 
included throughout all undergraduate programs (Andreasen & Trede; Jervis & Hartley, 
2005, 314; Boyer Commission, 1998). 
 
Our contention is that curriculum renewal in the final year requires the development, for 
Australian contexts, of a grounded and tested program that includes a comprehensively 
defensible curriculum, specific capstone units, and tested extra-curricula programs and 
activities. This is work we hope to achieve through our project.  
 
5. Conclusion 
 
This paper is a contribution to the newly emergent Australian literature recognizing the 
gap in adequately providing for the higher educational experience of final year students.  
Our commitment is to develop a final year program that provides students with an 
integrated and reflective approach to achieving closure on their degree, and to facilitate a 
process that enables them to make meaning of their undergraduate experience (Gardener, 
1999, 7). Our program will also aim to assist students with applying theory to ‘real life’ 
in professional contexts, thus enhancing transition by improving their future performance 
as professional practitioners (Bailey et al, 2007, 77-78).  
 
The purpose of the final year experience program to be developed through our project is 
to complete the undergraduate experience, whilst also acting as a bridge to the real world 
of work, to provide both consolidation and expansion, and to offer a culminating 
experience as well as transition (Heinemann, 1997, 6, 17; Jervis & Hartley, 2005, 313). 
The first step is to encourage the development of capstone units and their integration into 
the final year curriculum.  This approach is supported by the literature which identifies 
the many benefits for positive learning outcomes for students, and for enhancing student 
development, that capstone units and a ‘final year experience’ can provide (Nilsson & 
Fulton, 2002, 4).  
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